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ABSTRACT In this study, the relationship between self-respect, self-esteem and assertiveness levels of physical
education teachers who work in private and state schools is compared in terms of gender and experience period. In
total 404 physical education teachers, of which 249 are female and 155 are male, participated in the research
voluntarily. There are 203 physical education teachers who work in private schools and 201 teachers who work in
state schools. The average age of the participants is 36,23±11,86. The data is collected using the Self Efficacy
Scale (SES), the Stanley Coopersmith Self Esteem Scale (SES) and the Rathus Assertiveness Schedule (RAS) with the
teachers. For measuring the effect of independent variables on self-esteem and assertiveness levels, a one-way
ANOVA is used for the groups more than two and a t-test is used for double groups, and as post-hoc test, the LSD
analysis is conducted in the cases where a variance analysis is meaningful at a 0.05 confidence level (p<0.05).
According to research data, there is a significant difference between the levels of average self-esteem points of
physical education teachers who work in private schools and those who work in state schools (p<0.05). There is
also a significant difference between the levels of average self-efficacy points of physical education teachers who
work in private schools and those who work in state schools (p<0.05). There is a significant difference between the
levels of average self-esteem points of female physical education teachers and that of male physical education
teachers (p<0.05). In conclusion, self-esteem, self-efficacy and assertiveness are important for teachers in terms
of gender and experience period.
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INTRODUCTION

The role of a teacher in state and private
schools has been widely institutionalized. There
are teachers who stand behind each student to
help them achieve their goals and passions.
Teachers hold a great place in the development of
individuals and societies. Besides, each student
who has completed his/her primary education is
entitled to secondary education and has a right to
continue secondary education and take advan-
tages of interest, competence and abilities of the
secondary education’s opportunities (Tubitak
2015).

Teachers teach the rules and tactics of the
school and life to their students. Teachers who
prepare the students for life by discovering their
talents and who teach them proper discipline also
prepare them for the future through observing

and determining their imperfections and
weaknesses.

Changes in demographic features such as
globalization, technology and social standards
have necessitated the occurrence of new teach-
ing behaviors unprecedentedly. However, teach-
ing problems continue today and the factors
such as experience, culture and gender are af-
fecting teaching styles.

It is important for teachers to present what
they have and to serve as a model for the devel-
opment, leading students to success. In this re-
gard, if teachers who assume the role of teach-
ing and the responsibility of developing the stu-
dent know their personal characteristics and the
features of teaching styles, it will allow them to
guide their students.

A high level of self-efficacy ensures that
teachers control the events in their students’ life
and reach necessary resources. The term self-
efficacy is defined as the belief of people that
they have the necessary cognitive, motivational
and behavioral sources to control their life and
the capacity to use these sources when required
(Bandura 1986; Zimmerman and Martinez-Pons
1990; Zimmermann 1995).
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Self-efficacy is not the capacity of judgment
that an individual possesses, rather it is the gen-
eral judgment of an individual about the things
he possesses, it’s a cognitive process and ob-
jective perception (Morris and Summeres 1995).
According to Bandura, on the other hand, self-
efficacy is “the judgment of an individual con-
cerning his capacity to organize necessary ac-
tivities for displaying a certain performance and
to achieve success” (Kovic et al. 1998). The term
self-efficacy developed by Bandura in 1997 has
been combined with behavior modification the-
ory, at first. Then it has been interpreted within
the social cognitive theory of Bandura (Gursel
2003).

It is determined in the cross-cultural studies
that the concepts regarding self-perception of
an individual are related to his relation patterns
in social groups (Triandis et al. 1990).

While being independent and unique as well
as internal attributions are important in Western
societies, interconnection, relations and social
environment are important in Asian societies
(Yeung and Watkins 2000).

Self-esteem is deterministic for behaviors in
individuals. Teachers face some problems aris-
ing out of them and the environment in schools
as well as the conflicts they have inside them-
selves. One of these problems is the classroom
where there exists an intensive and stressful en-
vironment. Thus, being a teacher causes occur-
rences for considerably stressful individuals.
Negative or positive experiences of teachers
during this process can cause change in their
self-esteem. The teaching process can be ex-
pressed as a turning point in terms of develop-
ment of self-esteem (Woolfolk 2001; Tarcanlio-
glu 2005). In addition, while the trait of self-es-
teem is stable within time, the state of self-es-
teem changes with situations (Eraslan 2014).

When a student achieves success, his teach-
er also shares this success. On the other hand,
students need not achieve success for the teacher
to develop self-esteem. Further to that, a sense
of belonging, identification and student success
percentage can be closely related to self-esteem.
A high level of self-esteem allows individuals to
feel confident in life, to achieve success and hap-
piness, to overcome and change disappointments
in life. When literature is examined, enterprising
individuals do not demonstrate insulting and
punishing behaviors in their environment unless
they find any reason (Deryahanoglu 2014). On

the other hand, in a study, it was indicated that
physical self-esteem is associated with physical
activity (Haugen et al. 2013).

Socialization and acquiring social skills are
of capital importance in the teaching profession.
Teachers can gain different social skills in the
socialization process. This condition is interpret-
ed as when some people can have timid skills,
some have though and some have assertive
skills. One cannot expect an individual to be-
have in the same way all the time. Assertive be-
havior is expected from a teacher who sometimes
behaves though and sometimes behaves timid.
An assertive teacher is defined, as a person who
really cares about others and at the same time
knows his own rights (Guler et al. 2005). Another
definition of assertiveness is the ability of an
individual to express his negative and positive
feelings, ideas and desires without ignoring the
rights of others and without feeling guilty and
anxious (Koroglu 2002). Assertiveness is a per-
sonality trait. Assertive behavior is an interper-
sonal behavior style that aims at mentioning per-
sonal feelings, ideas and desires on honesty
grounds.

The aim of the research is to compare the
relationship between the levels of self-esteem,
self-efficacy and assertiveness of physical edu-
cation teachers who work in private and state
schools in terms of their gender and experience
periods. As a result of the study, a rarely dis-
cussed subject in educational pedagogy is han-
dled by carrying out the analysis of the relation-
ship between the levels of self-esteem, self-effi-
cacy and assertiveness that are considered im-
portant for physical education teachers who work
in private and state schools in terms of their gen-
der and experience period.

METHODOLOGY

Participants

The sample comprised 404 physical educa-
tion teachers who work in private and state
schools throughout Turkey. This study was car-
ried out to compare the relationship between the
self- esteem, self-efficacy and assertiveness lev-
els of physical education teachers who work in
private and state schools in terms of their gen-
der and experience period. The random sampling
technique is used for the selection of physical
education teachers. In total- 404 physical educa-
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tion teachers, of which 249 are female and 155
are male, participate in the research voluntarily.
There are 203 physical education teachers who
work in private schools and 201 teachers who
work in state schools. The average age of the
participants is 36.23±11.86.

Self-Efficacy Scale (SES)

The Self Efficacy Scale (SES) developed by
Riggs, Warka, Babasa, Betancourt and Hooker
in 1994 is used in the research. The Self Efficacy
Scale is developed to measure the belief of indi-
viduals in their own capacities. The scale adapt-
ed to Turkish by Ocel (2002) is composed of 10
items. The test subjects determine to what ex-
tent they agree with the statements in the items
by using a 5-point Likert Scale and the numeric
values marked for the items are summed to ob-
tain a single efficacy point. Minimum 10 and
maximum 50 points can be obtained as the result,
and high points are considered as indicators of
high self-efficacy belief. The internal consisten-
cy coefficient calculated by Riggs et al. (1994)
and reported by other researchers is defined as
.80. To examine the structural validity of the Turk-
ish form of the scale, a factor analysis is con-
ducted on the collected data and it is decided to
use the items of which the factor range is .30 at
least. As a result of the analysis, it is determined
that the scale is single factoral and factor range
values of the items varied from .32 to .85, that is
to say that the factor range values of all items are
greater than .30. Based on these findings, it is
concluded that the Turkish form of the scale is
sufficient in terms of structural validity. On the
other hand, the internal consistency coefficient
of the scale is calculated as .61. This value is
found sufficient although it is not as high as
expected (Ocel 2002).

Stanley Coopersmith Self Esteem Scale (SES)

For calculating self-esteem points of physi-
cal education teachers, the Self Esteem Scale
(SES) is used which was developed by Stanley
Coopersmith and adapted to Turkish by Turan
and Tufan (1987) upon conducting a validity and
reliability test. Turan and Tufan determined the
test-retest reliability of the scale as 0.65 and 0.76
in their studies conducted every other year. The
scale is composed of 25 items that can be marked
as “like me” or “don’t like me”. There are state-

ments concerning the individuals’ view of life,
family relations, social relations, and tolerability.
The points vary between 0 and 100. The evalua-
tion is made considering whether the self-esteem
is lower or higher than the average. If the ob-
tained point is lower than the average, it means
self-esteem level is low, and if it’s higher than the
average, it means the self-esteem level is high.

Rathus Assertiveness Schedule (RAS)

For determining assertiveness levels of phys-
ical education teachers, the Rathus Assertive-
ness Schedule (RAS) developed by Rathus is
used. The validity and reliability test of the scale
is conducted by Voltan (1983) in Turkey. Voltan
determined the alpha consistency coefficient of
the schedule as 0.70 and determined the test-
retest reliability as 0.92. The schedule that can
be conducted on adolescents and adults and is
composed of 30 items. Of these items, 17 are neg-
ative and 13 are positive. Individuals who obtain
a point lower than ‘+10’ from the schedule are
considered timid, and the ones who obtain a point
higher than ‘+10’ are considered assertive.

Data Analysis

For measuring the effect of independent vari-
ables on self-esteem, self-efficacy, and assertive-
ness levels, a one-way ANOVA is used for more
than two groups and a t-test is used for double
groups. The relationship between certain inde-
pendent variables and scales are evaluated by
correlation and descriptive features are figured
as percentages in data analysis. As a post-hoc
test, the LSD (Least Significant Difference) anal-
ysis is conducted in the cases where variance
analysis is meaningful at a 0.05 confidence level
(p<0.05).

RESULTS

According to research data, there is a signif-
icant difference between the levels of average
self-esteem points of Physical Education Teach-
ers in private and state schools (p<0.05). This
difference is due to the higher self-esteem levels
of Physical Education Teachers in private schools
compared to Physical Education Teachers in state
schools (Table 1).

According to research data, there is a signif-
icant difference between the levels of average
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self-efficacy points of Physical Education Teach-
ers in private and state schools (p<0.05). This
difference is due to the higher self-efficacy lev-
els of Physical Education Teachers in private
schools compared to Physical Education Teach-
ers in state schools (Table 2).

According to research data, there is no sig-
nificant difference between the levels of average
assertiveness points of Physical Education
Teachers in private and state schools (p>0.05)
(Table 3).

According to research data, there is a signif-
icant difference between the levels of average
self-esteem points of female Physical Education

Teachers and male Physical Education Teachers
(p<0.05). This difference is due to the higher self-
esteem levels of female Physical Education
Teachers compared to male Physical Education
Teachers (Table 4).

According to research data, there is a signif-
icant difference between the levels of average
self-efficacy points of female Physical Education
Teachers and male Physical Education Teachers
(p<0.05). This difference is due to the higher self-
efficacy levels of female Physical Education
Teachers compared to male Physical Education
Teachers (Table 5).

Table 1:  The analysis concerning the difference between teachers in private and state schools and self
e s t e e m

Physical education teachers n Self- esteem  SD      T          P
average X

Physical education teachers in private schools 203 75.07 ±16.89 2.267 0.038
Physical education teachers in state schools 201 70.72 ±15.09

Table 2: The analysis concerning the difference between teachers in private and state schools and self
-efficacy

hysical education teachers n Self- esteem  SD      T          P
average X

Physical education teachers in private schools 203 3.87 ±1.80 2.002 0.046
Physical education teachers in state schools 201 1.67 ±1.03

Table 3: The analysis concerning the difference between teachers in private and state schools and
assertiveness level

Physical education teachers n Self- esteem  SD      T          P
average X

Physical education teachers in private schools 203 19.56 ±22.67 -.1.389 0.123
Physical education teachers in state schools 201 22.34 ±20.69

Table 4: The analysis concerning the difference between gender and self-esteem

Gender n Self- esteem  SD      T          P
average X

Female physical education teachers 249 76.34 ±15.49 2.567 0.012
Male physical education teachers 155 69.23 ±15.80

Table 5: The analysis concerning the difference between gender and self-efficacy

Gender n Self- esteem  SD      T          P
average X

Female physical education teachers 249 3.66 ±1.34 2.234 0.033
Male physical education teachers 155 1.09 ±1.19
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According to research data, there is a signif-
icant difference between the levels of average
assertiveness points of female Physical Educa-
tion Teachers and male Physical Education Teach-
ers (p<0.05). This difference is due to the higher
self-efficacy levels of male Physical Education
Teachers compared to female Physical Educa-
tion Teachers (Table 6).

According to research data, there is no sig-
nificant difference between the levels of average
self-esteem points of Physical Education Teach-
ers in terms of experience period (p>0.05) (Table
7).

According to research data, there is no sig-
nificant difference between the levels of average
self-efficacy points of Physical Education Teach-
ers in terms of experience period (p>0.05) (Table
8).

According to research data, there is no sig-
nificant difference between the levels of aver-
age assertiveness points of Physical Education
Teachers in terms of experience period (p>0.05)
(Table 9).

DISCUSSION

The aim of this study is to compare the rela-
tionship between the self-esteem, self-efficacy
and assertiveness levels of physical education
teachers who work in private and state schools
in terms of their gender and experience period.

According to research data, there is a signif-
icant difference between the levels of average
self-esteem points of Physical Education Teach-
ers in private and state schools. This difference
is due to the higher self-esteem levels of Physi-
cal Education Teachers in private schools com-

Table 6: The analysis concerning the difference between gender and assertiveness level

Gender n Self- esteem  SD      T          P
average X

Female physical education teachers 249 20.01 ±20.56 -2.567 0.028
Male physical education teachers 155 24.98 ±23.41

Table 7: The analysis concerning the difference between experience period and self esteem

Experience period n Self- esteem  SD      T          P
average X

0-5 years 108 71.34 ±16.45 2.490 0.111
6-10 years 97 70.08 ±16.23
11-15 years 99 71.56 ±14.12
16-20 years 100 72.00 ±15.39

Table 8: The analysis concerning the difference between experience period and self-efficacy

Experience period n Self- esteem  SD      T          P
average X

0-5 years 108 1.12 ±1.12 2.700 0.123
6-10 years 97 2.90 ±1.03
11-15 years 99 2.51 ±1.09
16-20 years 100 1.69 ±1.21

Table 9: The analysis concerning the difference between experience period and assertiveness level

Experience period n Self- esteem  SD      T          P
average X

0-5 years 108 18.45 ±22.67 1.129 0.309
6-10 years 97 18.09 ±20.34
11-15 years 99 19.36 ±20.41
16-20 years 100 19.76 ±19.11
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pared to Physical Education Teachers in state
schools.

According to research data, there is a signif-
icant difference between the levels of average self-
esteem points of female Physical Education
Teachers and male Physical Education Teachers.
This difference is due to the higher self-esteem
levels of female Physical Education Teachers com-
pared to male Physical Education Teachers.

According to research data, there is no sig-
nificant difference between the levels of average
self-esteem points of Physical Education Teach-
ers in terms of experience period.

One of the important factors that cause an
increase in self-esteem is social appreciation.
Today, the teachers’ desire to gain social appre-
ciation increases their self-esteem (Tasgin 2004;
Tekin et al. 2006). Low or high self-esteem levels
in the research can give rise to thought or neces-
sity of conducting more active education with
groups. The self-esteem controlling theory is
based on the teachers’ desire to maintain self-
esteem on a positive level. According to this
model, teachers use a self-esteem controlling
strategy to maintain their self-esteem. Enjoying
the success means the increasing relation of an
individual with a successful individual or group
to increase his self-esteem.

According to research data, there is a signif-
icant difference between the levels of average
self-efficacy points of Physical Education Teach-
ers in private and state schools. This difference
is due to the higher self-efficacy levels of Phys-
ical Education Teachers in private schools com-
pared to Physical Education Teachers in state
schools.

According to research data, there is a signifi-
cant difference between the levels of average self-
efficacy points of female Physical Education
Teachers and male Physical Education Teachers.
This difference is due to the higher self-efficacy
levels of female Physical Education Teachers com-
pared to male Physical Education Teachers.

According to research data, there is no sig-
nificant difference between the levels of average
self-efficacy points of Physical Education Teach-
ers in terms of experience period.

According to the social cognitive theory, one
of the leading mechanisms that affect the indi-
viduals’ processes of regulating and controlling
their own behaviors is their belief in their own
self-efficacy. In the beginning, the term self-effi-
cacy has been defined as the individuals’ belief
that they can successfully exhibit necessary be-
haviors to reach a certain result (Bandura 1997).

Then this definition changed to the belief of peo-
ple that they have the necessary cognitive, moti-
vational and behavioral sources to control their
life and the capacity to use these sources when
required (Bandura 1986). Decisions regarding self-
efficacy affect activity and environmental events
regardless of whether they are right or wrong.
While people avoid performing activities that go
beyond their skills, they perform the activities
and decisions that they think they would be suc-
cessful in (Aksayan and Gozumi 1998). Decisions
regarding self-efficacy also determine how much
effort an individual would make and how insis-
tent he would be despite of the difficulties and
reluctance. While individuals who have serious
doubts about their abilities and skills lose pow-
er, become unwilling and give up making effort
under difficulties- the individuals who believe in
their abilities make more effort under difficulties
(Schwarzer and Fuchs 2005).

According to research data, there is no sig-
nificant difference between the level of average
assertiveness points of Physical Education
Teachers in private and state schools.

According to research data, there is a signifi-
cant difference between the levels of average as-
sertiveness points of female Physical Education
Teachers and male Physical Education Teachers.
This difference is due to the higher self-efficacy
levels of male Physical Education Teachers com-
pared to female Physical Education Teachers.

According to research data, there is no sig-
nificant difference between the levels of average
assertiveness points of Physical Education
Teachers in terms of experience period.

In some studies, it has been stated that the
teaching profession is a repressive and stressful
experience such that the situation affects self-
esteem and assertiveness levels of teachers in a
negative way. As the experience level increases,
self-esteem and assertiveness points decrease.
Also, it can be said that the teachers’ education-
al experience, situation of adaptation to life, in-
creased age, situation of coping with stress, and
learning and applying communication techniques
have an impact on increasing assertiveness and
self-esteem levels. The research is parallel with
the teacher behavior research (Yesilyaprak 1997).
When research results are compared with the
results of other studies, it can be seen that the
points are similar with other studies although
average self-esteem and assertiveness points of
teachers are a little higher. Research findings are
supported by other studies (Yalim 2001; Sanford
and Donovan 1984).
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Behaving assertive is a factor that increases
self-esteem in individuals (Toros 2011; Toros
2012). An individual who has self-esteem wants
people to respect his rights and he also respects
the rights of others and their right to express
their feelings, ideas and desires. Hence, high level
of self-esteem can also be effective on behaving
assertive.

CONCLUSION

As a result, despite the fact that self-effica-
cy, self-esteem and assertiveness on physical
education and sport teachers is a matter at hand
and concept, it seems difficult to pass judgment
on it because of the limited number of studies
examining the relationships and differences
among those concepts. Ultimately, the goals of
teachers may differ from individual to individual.
It may not always be observed that individuals
act together in line with the same goals within
the environment in physical education lessons.
Concepts such as self-efficacy, self-esteem and
assertiveness may reveal that teachers need to
have a solidarity feeling in a classroom environ-
ment or necessity of self-efficacy feeling for stu-
dents so that they can achieve their goals. As a
communitarian norm, teachers are consolidated
as being superior to others, coming into promi-
nence and being a star, and display this as the
necessity of being master rather than showing
the tendency of a personality. When all the find-
ings are examined, there is a relationship between
self-efficacy, self-esteem and assertiveness and
their levels may change.

In conclusion, it is suggested to consider the
researchers’ studies on the same issues compre-
hensively and multifaceted.

RECOMMENDATIONS

As the researches concerning gender, age,
experience and education level in the teaching
profession are insufficient, researchers should
examine different demographic features of both
females and males in the future studies.
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